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This study investigates the value level in learning oral Arabic among students at Universiti Teknologi MARA (UiTM) Malaysia 
and its correlation with the use of resource management strategies. The concept of value and resource management strategies is 
derived from the self-regulated learning framework. Value consists of three main components, namely intrinsic motivation, 
extrinsic motivation and task value. Meanwhile, resource management strategies consist of four components, namely time and 
study management, effort regulation, peer learning and help seeking. The purposes of this study are to investigate (1) the value 
level among overall students, (2) the correlation between students’ value and their use of resource management strategies, and (3) 
the differences in the use of resource management strategies between students with different level of value. The sample of this 
study comprised of 455 students and the data were collected through a questionnaire adapted from The Motivated Strategies for 
Learning Questionnaire (MSLQ). The study reveals that (1) the value level of students is high; (2) there are significant 
correlations between value and the use of resource management strategies among students; and (3) the high value group of 
student uses significantly higher in all components of resource management strategies than the moderate group. This study has 
some classroom implications. It suggests that value components should be nurtured among students by selecting appropriate 
learning activities. Collaborative learning activities should also involve students of mixed value level which can be assessed 
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1. Introduction 
 
Self-regulated learning strategies refer to self-directive process and self-beliefs that enable learners to transform 
their mental abilities into academic performance (Baumfield, 2004; Brophy, 1998; Pintrich & Schunk, 1996; 
Zimmerman, 2008). Theoretically, SRL is associated with Bandura’s Social-Cognitive Learning Theory, Piaget’s 
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Theory of Regulation and Effort Theory of Vygotsky (Hsu, 1997). Those theories led to the development of SRL 
which states that learning is governed by a variety of interacting cognitive, metacognitive, motivational and 
environmental components (al-Alwan, 2008). The use of SRL which consists of two main components, namely 
motivation and learning strategies seems to be one of the main factors to ensure the success of a learning process 
(see Olaussen & Braten, 1999; Ray, Garavalia, & Murdock, 2003).  
 
 Previous research had shown that students with high use of SRL performed better in their academic life 
(see Bail, Zhang, & Tachiyama, 2008; Olaussen & Braten, 1999; Ray, et al., 2003) due to their ability to develop 
their own initiatives while learning, to be able to adapt their methods and strategies towards learning in relation to 
their own learning objectives (Olaussen & Braten, 1999). Meanwhile, different nature of courses can lead students 
to use different level of SRL (Ghazali Yusri & Nik Mohd Rahimi, 2010).  
 
The Motivated Strategies for Learning Questionnaire (MSLQ) which is developed by Pintrich, Smith, 
Garcia and McKeachie (1991) is one of the widely used SRL instruments. It had been used in many researches 
(Duncan & McKeachie, 2005) including in language research (Huang, 2008). Based on MSLQ, SRL has two main 
components, namely motivation and learning strategies. The first component comprises of three subscales, namely 
value, expectancy and affect. This study used value component which is associated with intrinsic motivation, 
extrinsic motivation and task value. Intrinsic motivation focuses on learning and mastery (Hsu, 1997; Lynch, 2006; 
Pintrich, et al., 1991), extrinsic motivation focuses on grades achievement and recognition from others (Hsu, 1997; 
Lynch, 2006; Pintrich, et al., 1991) and task value focuses on students’ judgements of how useful and important the 
content of the course is to them (Hsu, 1997; Lynch, 2006; Pintrich, et al., 1991).  
 
On the other hand, learning strategies consist of three components namely, cognitive, metacognitive and 
resource management strategies. This study used resource management strategies which consist of four 
subcomponents, namely time and study management, effort regulation, peer learning and help seeking. The use of 
resource management strategies in learning oral Arabic skills is very crucial due to the fact that language is not 
learnt in milieu. Students need practices which involve other parties such as friends and lecturers (see Ghazali Yusri 
& Nik Mohd Rahimi, 2010 for further details about components in SRL).  
 
 There are some previous studies about students’ motivations in learning foreign languages in Malaysia 
whether at the higher education level (Ainol Madziah & Isarji, 2009; Ghazali Yusri, Nik Mohd Rahimi, & Parilah, 
2010a; Kaseh, Nik Farakh, & Zeti Akhtar, 2010) or at the school level (Kamarul Shukri, Mohd Amin, Nik Mohd 
Rahimi, & Zamri, 2009a; Kamarul Shukri, Mohd Amin, Nik Mohd Rahimi, & Zamri, 2009b). At UiTM level, 
previous researches (Norhayuza, Naimah, Sahabudin, & Ibrahim, 2004; Sahabudin, 2003) generally concluded that 
UiTM students are still weak in oral Arabic. The students’ weakness in oral Arabic may be influenced by their value 
towards learning which consequently reflect their use of resource management strategies. Therefore, it is crucial to 
investigate these two SRL main components among students. Unfortunately, there is no previous study investigating 
students’ value towards learning oral Arabic and its correlation with the use of resource management strategies in 
oral Arabic learning context at UiTM.  
 
 Therefore, this study intends to investigate the level of value among UiTM students. Apart from that, it also 
investigates the correlation between value and the use of resource management strategies among students and as the 
final part, to prove the differences in the use of resource management strategies among students with different level 
of value.  This study provides some classroom implications that can be considered to improve the Arabic language 
instructional practices in UiTM. 
 
2. Research Questions 
 
The research is based on the following research questions:  
 
RQ1: To what extent do students perceive their value towards learning oral Arabic in UiTM?  
RQ2: Does students’ value significantly correlate with the use of resource management strategies in oral Arabic
learning?  
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RQ3: Are there differences in the use of resource management strategies among students with different level of
value towards learning oral Arabic in UiTM?  
 




The Arabic course in UiTM is an elective offered to first degree students. It is a basic Arabic course focusing on 
preparing students with communicative competency for their future professional careers. There are three levels 
taken in three semesters. Each level is 2 credits and 2 hour meetings in a week. At the end of the course, they will 
have 84 hours of meetings for three semesters (The Academic Affairs Division, 2009). The samples are chosen from 
the third level which is the highest level of the Arabic course in UiTM as they are considered as the final product of 
the Arabic curriculum in UiTM . 
 
A sample of 455 students was selected from a population of 2600 students from the third level of the 
Arabic course as a third language at UiTM, a number which is suitable to generalize the findings into the population 
(Krejcie & Morgan, 1970). The samples were selected using stratified random sampling technique based on 
different faculties that students belong to. A disproportionate sampling technique was also used because the number 




The students responded to a seven point Likert scale from ‘not at all true of me’ to ‘very true of me’ of a 
questionnaire - The Motivated Strategies for Learning Questionnaire (MSLQ) - developed by Pintrich et al. (1991). 
MSLQ contains  81 items, 31 items assess motivational beliefs, 31 items focus on learning strategies and 19 items 
on resource management strategies. In this study, only value scales which are part of motivation scales and resource 
management scales had been used.  
 
Before distributing the questionnaire to students, permission had been sought from the authors. It was then 
translated into Malay language because all the students were Malays. All items were also modified according to the 
research objectives which were to measure oral Arabic skills. The questionnaires were then referred to some parties 
for validity purposes which were: (1) three language experts for translation validity; (2) five experts for content 
validity; and (3) three students for face validity. A pilot study was carried out to determine the internal consistency 
between items. Table 1 illustrates the alpha values which varied between .82 to .74. The values indicate a good 
degree of reliability (Sekaran, 2003). The collected data were also analysed using SPSS version 17. In order to 
analyze means of the scales descriptively, the interpretation of the means is as in Table 2. Meanwhile, to interprete 
the correlation value between value and and the use of resource management strategies, the interpretation is as in 
Table 3. 
 
Table 1: Coefficient Alphas of MSLQ Scales in This Study 
No.  Subscales Į 
1 Value  
(Intrinsic Motivation, Extrinsic Motivation and Task Value) 
.82 
2 Resource management (Time and Study Environment, Effort Regulation, Peer 




Table 2: Descriptive Analysis for 7 Point Likert Scales 
Mean score Interpretation 
5.01 to 7.00  High 
3.01 to 5.00  Moderate 
1.00 to 3.00  Low 
(Adapted from Nik Mohd Rahimi (Nik Mohd Rahimi, 2004). 
 
1638  Ghazali Yusri et al. / Procedia - Social and Behavioral Sciences 29 (2011) 1635 – 1644
Table 3: The Interpretation of Correlation Value 
Correlation value Interpretation 
0.00  No correlation 
Less than 0.19  Very low 
0.20 – 0.39  Low 
0.40 – 0.69  Moderate 
0.70 – 0.89  High 
0.90 – 1.00  Very high 
(Cohen, L. & Holliday, M. (1982). Statistics for social scientists. London: Harper & Row) 
 
4. Result  
 
RQ1: Table 4 shows that overall students’ value towards learning oral Arabic is high (M=5.52, SP=.652). Further 
investigation shows that all value components which are intrinsic motivation (M=5.17, SD=.901), extrinsic 
motivation (M=6.03, SD=.699) and task value (M=5.35, SD=.711) are also high. 
 
Table 4: Descriptive analysis of Overall Value and Its Components (N=455) 
 Scales M SD 
Intrinsic motivation 5.17 .901 
Extrinsic motivation 6.03 .699 
Task value 5.35 .711 
Overall value 5.52 .652 
  
RQ2: Pearson correlation coefficients are computed to investigate the correlation between value and resource 
management strategies. Before performing a correlation test, preliminary analyses are conducted to fulfill the 
assumptions of normality, linearity and homoscedasticity (Coakes & Steed, 2001; Pallant, 2005). The Pearson 
analysis (Table 5) indicates that the correlation between value and resource management strategies is significant 
(p<0.05), thus value level towards the Arabic course is associated with the level of the use of resource management 
strategies. The value of the Pearson correlation coefficient between overall value and overall resource management 
strategies is .532 indicating a moderate correlation between them. Meanwhile, the correlation between overall value 
with components of resource management strategies shows a moderate correlation with (1) time and study 
management (r=0.422) and (2) effort regulation (r=.483); and a low correlation with (3) peer learning (r=.370) and 
(4) help seeking (r=.200). 
 
Table 5: The Pearson Correlation between overall value and  
resource management strategies among Arabic course students 
Variables 
Time and study 
management Effort regulation Peer learning Help seeking 
Overall resource 
management 




.422 .178 .000* .483 .233 .000* .370 .137 .000* .200 .040 .000* .532 .283 .000* 
*  Correlation is significant at the 0.01 level (2-tailed). 
 
RQ3: Before comparing students with different value level in their use of resource management strategies, a 
preliminary descriptive analysis is carried out to determine the number of students according to their value level. 
The separation of students’ value level into groups is based on the differences in students’ mean in accordance to 
the interpretation of mean as in Table 2. A descriptive analysis (Table 6) shows that there is no student in low group 
of value. Most of them are at the high level (N=352) and about one fourth are at the moderate level (N=103). 
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Table 6: The Distribution of Students According to Their Level of Value (N=455) 
Groups Frequency Percent 
Low value 0 0 
Moderate value 103 22.6 
High value 352 77.4 
  
At the outset of our analyses, a MANOVA test is the best analysis to be used to investigate the differences 
in the use of components in resource management strategies between students with different value levels. However, 
these data do not fulfill one of the assumptions concerning the cell size. The ratio of the moderate level group 
(N=103) to the high level group (N=352) size is greater than 1:1.5, which may cause problems if a MANOVA test 
is to be carried out (Coakes & Steed, 2001; Hair, Black, Babin, Anderson, & Tatham, 2006). When there are 
violations of the assumption of parametric tests, then an alternative nonparametric technique can be used. Since the 
differences are between two groups, the Mann-Whitney U test can be a useful alternative (Coakes & Steed, 2001; 
Pallant, 2005).  
 
 Table 7 shows that students in the high value group use significantly higher in all components of resource 
management strategies than the moderate group, which are (1) time and study management strategy (p=.000, p<.05), 
(2) effort management (p=.000, p<.05), (3) peer learning, (p=.000, p<.05) and (4) help seeking, (p=000, p<.05) 
 
Table 7: Mann-Whitney U Test for the use of  
resource management strategies among students with different value levels 




Groups N Mean Rank 
Value Resource management strategies 






Moderate  103 151.44 
High 352 250.40 
Effort 
management -6.846 .000 
Moderate  103 150.23 
High  352 250.76 
Peer learning -6.520 .000 
Moderate  103 154.27 
High  352 249.58 
Help seeking -3.724 .000 
Moderate  103 185.79 





This study found that UiTM students possess a high level of value towards learning oral Arabic. They also exhibit 
high level in all components of value, namely intrinsic motivation, extrinsic motivation and task value. However, the 
level of extrinsic motivation is the highest among other two components in parallel with some previous studies 
(Ainol Madziah & Isarji, 2009; Ghazali Yusri, et al., 2010a). It come back to their motive of study which is 
primarily focusing on getting external rewards, high marks and recognition from outsiders. Furthermore, it seems 
that UiTM students are primarily extrinsic motivated and not intrinsic because of some related previous findings. 
First, a previous study (Ghazali Yusri, Nik Mohd. Rahimi, Parilah, & Wan Haslina, 2011) found that UiTM students 
use higher level of low cognitive strategies in learning such rehearsal and only use moderately other higher 
strategies such critical thinking. Morris (2005) and Young (2005) stated that high extrinsic motivated students tend 
to use low cognitive strategies such rehearsal strategies. On the other hand, the use of high and complex strategies 
such critical thinking is associated with intrinsic motivation which concerns on the language mastery.  
 
Second, previous studies (Ghazali Yusri, Nik Mohd Rahimi, & Parilah, 2010b) revealed that students have 
problems in their attitude to face challenges in learning despite of their interest in learning, showing that they are 
interested to learn Arabic but are not really prepared to face challenges in learning. This argument is supported by 
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some scholars (Pintrich & De Groot, 1990; Pintrich & Schunk, 1996) who revealed that intrinsic motivation had 
been proven useful to ensure students’ perseverance and resilience in learning compared to extrinsic motivation. 
 
However, this study shows that intrinsic motivation is also high. Therefore, what makes intrinsic 
motivation among students is also high despite of some arguments that have been made before? One of the most 
probably main factors which contribute to this level is the status of Arabic language itself, where it is the official 
language of Islam and all students involved in this study are Muslims. Islam is one of the most influential 
motivations in learning Arabic in Malaysia and had been discussed by scholars (Kaseh, et al., 2010). It also become 
one of the most effective strategies used by students in learning Arabic (Kamarul Shukri, et al., 2009b). Hence, the 
status of a language in a society will determine the level of students’ attitude and motivation as proven by previous 
studies (Csizer & Dörnyei, 2005; Norizah, 2005; Rueda & Chen, 2005). As Muslims, students are very familiar to 
this language since their childhood, basically from their religious practices and their environments similar to a 
previous study (Ghazali Yusri, et al., 2010b). Islam has nurtured their intrinsic motivation to learn Arabic but 
unfortunately, at the same time, it has not yet influenced them to use high cognitive strategies and to face challenges 
in learning.  
 
Task value becomes the second highest component of value among students. One of the main factors which 
contribute to this level is the status of Arabic itself, which is the official language of Islam. Second factor is the 
subject contents in oral Arabic at UiTM which focus on daily conversations using simple words and phrases. These 
contents make students feel comfortable and be able to relate the lessons with their daily activities in accordance to 
Dornyei (2001) who stressed that among factors that demotivate students to participate in learning tasks is to 
perform activities which do not have any meaningful value in their life at least from their perception. Third factor is 
the use of Arabic language today as an important tool of international communications, in trading, tourism or 
international relationships, similar to other studies (Ghaith & Diab, 2008; Taha, 2007). 
 
This study also found that students’ value is significantly correlated with the use of resource management 
strategies. Among four subcomponents of resource management strategies, it is found that effort regulation strategy 
is the highest strategy correlated with value, followed by time and study management, peer learning and help 
seeking, similar to some scholars’ suggestions (Pintrich & De Groot, 1990; Pintrich & Schunk, 1996; Pintrich, et al., 
1991) which also stressed of having high value to increase students’ participation and perseverance in learning 
activities. It also become the strongest indicator to students’ satisfaction in learning and positive learning outputs 
(Artino, 2007) as well as to determine their level of effort to do revisions on the subjects (Bembenutty, 2009).  
 
This finding leads to a deeper investigation on the value and the use of resource management strategies 
(RQ3). The analysis proves that students in the high value group exhibit significantly higher use of all components 
in resource management strategies as compared to the moderate value group. Therefore, it can be concluded that 
students who possess high value towards oral Arabic learning also exhibit high use of all subcomponents of resource 
management strategies which are time and study management, effort regulation, peer learning and help seeking, 
similar to previous studies (Bembenutty, 2007; Pintrich & De Groot, 1990; Pintrich & Schunk, 1996). These 
findings stress the importance of having high value towards learning in order to increase the use of resource 
management strategies. 
 
6. Implication of the study 
 
This study has some classroom implications. UiTM students are found to be extrinsically motivated towards 
learning oral Arabic, higher than intrinsic motivation. As a consequence, they are found to use low cognitive 
strategies rather than more complex cognitive strategies (Ghazali Yusri, et al., 2011; Morris, 2005; Young, 2005). 
Therefore, some improvement and changes in learning oral Arabic have to be carried out to increase intrinsic 
motivation among students. First, oral Arabic activities which stimulate intrinsic motivation have to be implemented 
such implementing meaningful communicative activities as proposed by Littlewood (1992) and communicative 
activities which based on five principal as recommended by Johnson (1982).  
 
All students also have to actively participate and involve in these activities and feel the ‘flow’ as mentioned 
by Csikszentmihalyi (1993). Such activities shall not to be dependent on textbooks and syllabus content, but they 
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need to be spontaneous in nature. The use of authentic materials is strongly suggested as they will reflect the real use 
of Arabic language. The use of internet in learning is highly recommended because it provides tremendous sources 
of learning materials which some of that can not be found in Malaysia (see Ghazali Yusri, et al., 2011).  
 
Different level of value is related to different level of the use of resource management strategies among 
students. Therefore, teachers are expected to get different participation and reaction towards learning from students 
(Brophy, 1998; Dornyei, 2001; Hsu, 1997; Morris, 2005; Pintrich & De Groot, 1990; Pintrich & Schunk, 1996; 
VanZile-Tamsen, 2001; Zimmerman & Martinez-Pons, 2004). Most probably lecturers will also find a different 
level of achievement among students based on their value as found by other studies (Pintrich & Schunk, 1996; 
Wigfield & Eccles, 1992). On the other hand, Morris (2005) also stated that different level of motivation and value 
among students did influence the use of teaching techniques among teachers.  
 
Students learning oral Arabic in UiTM are put in same classes regardless of their value level towards 
learning. The mixture of the students in a class has been found to have some negative effects towards some less 
experienced and low motivated students (Ghazali Yusri, et al., 2010b). However, it is difficult to determine their 
level of value except through lecturer’s observations in the classrooms. Meanwhile, a previous study on UiTM 
students’ motivation (Ghazali Yusri, Nik Mohd Rahimi, Parilah, & Wan Haslina, 2012) found that prior experience 
and gender of students did influence their motivations towards learning. Therefore, student’s value can be assessed 
through these two factors at the beginning of the classes. Instead of initiating extra guidance to some groups of 
students, classroom activities also have to be in mixed of prior experience and gender in order to nurture positive 
value towards learning as stated by scholars (Ames, 1981; Brophy, 1998; Cajkler & Addelman, 2000; Dornyei, 
2001; Pintrich & Schunk, 1996) and to emphasize peer learning interactions between them (Fan, Lindt, Giner, & 




This study found some important findings. First, investigation on value components namely intrinsic motivation, 
extrinsic motivation and task value found that students are more extrinsic motivated. Even though students’ task 
value and intrinsic motivation are also high, their level is lower than extrinsic motivation and is influenced mainly 
by Islam. Therefore, some improvement should be taken to nurture and increase intrinsic motivation among students 
especially to face challenges in learning, such as selecting appropriate learning materials, implementing oral Arabic 
activities and learning tasks which will stimulate intrinsic motivation. These improvements are crucial because they 
will influence other aspects such as the use of high cognitive and metacognitive strategies (Ghazali Yusri, et al., 
2011) as well as resource management strategies.  
 
This study also found that there are significant correlations between value and the use of resource 
management strategies. This finding is supported by a further investigation on the differences in the use of these 
resource management strategies between students with different value level. The high value group is found to use 
significantly higher level than the moderate group in all components, namely time and study management, effort 
regulation, peer learning and help seeking. Therefore, this study strongly suggests that collaborative grouping 
activities should be carried out among students with mixed of different level of value in order to nurture positive 
value among them.  
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